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1.0 SHFGS Mission Statement: 

We build a diverse community of inquisitive young minds and deliver a contemporary 
grammar school education which challenges and inspires. 

We give our students the stimuli to spark their imagination and encourage them to ‘think 
big’, both inside and outside the classroom. 

We create an environment where challenge is welcomed. We motivate our students to 
push their boundaries, to explore something new and to emerge as visionary young adults. 

It’s about discovery… 
…providing a broad curriculum which challenges and inspires all students. 

It’s about individuality... 
...ensuring that every student is transformed into their best self. 

It’s about togetherness… 

…a culture of sharing and spurring each other on to achieve. 

Sir Henry Floyd Grammar School’s mission is to provide an educational experience for all 
of its students, which leads to high standards of achievement, exceptional personal 
development and the realisation of each student’s potential in making a significant 
contribution to the workforce, society and the international community. In all that we do, 
we aim to challenge and prepare our students for life in a fast-changing world in which 
they will become adaptable adult members, ready to continue their learning in their adult 
years and to play an active and positive part in life beyond school.  
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We have many very able students and teaching should motivate, excite and develop the 
skills of all students, to raise standards across the school. High quality teaching and 
remote learning provision, and carefully planned out of school learning, will enhance the 
intellectual and character development of our students. Our ethos is one that rewards 
and celebrates the many and varied achievements of our students. 

We recognise that each student is an individual and we strive to ensure equality of 
opportunity so that all students receive educational provision that is appropriate to their 
abilities and needs so that their potential can be reached. 

We also recognise that high quality learning and teaching looks different in every subject; 
classroom pedagogy and online provision is often subject specific. There is no prescribed 
lesson structure at a whole-school level; lesson structure should be designed and adapted 
to deliver the curriculum in the best way for a particular group of students. 

2.0 Our Aims 

• Learning and Teaching will promote students’ intellectual and character
development and prepare them for the challenges, opportunities and
responsibilities of higher education, employment and adult life.

• Inclusive learning and teaching recognises all students’ entitlement to a
learning experience that respects diversity, enables participation,
removes barriers and anticipates a variety of learning needs and
preferences.

• To ensure that the quality of teaching and learning across the school is
consistently high with academic rigour. Our teachers have strong subject
knowledge.

• To revolutionise the way the school teaches, communicates, collaborates
and assesses students through Google Suite and other similar
technological platforms.

• To engender a diligent work ethic in our students through high
expectations of behaviour for learning and personal development.

• To work together in our learning, promoting strong relationships at all
levels in school that demonstrate mutual respect and responsibility.

• To provide learning opportunities which are enjoyable, engaging and
challenging for all students.

• To value creativity and innovation, empathy for others and global
awareness.

• To develop the skills of self-sufficient, independent learning.
• To set and assess work that is stimulating and complements classroom

learning, including homework.
• To build a culture of success and celebrate achievement.
• To report to parents regularly on student progress.
• To ensure excellent standards of achievement and progress for all

students.

3.0 Our Expectations 

• Teachers deliver an ambitious and planned curriculum that supports students to
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progress in their subjects and take ownership of their learning. 
• Teachers are proud of their classroom practice and deliver their Faculty’s curricular

vision in their lessons and on the Google Suite. We value individual subject
integrity; each subject has devised its own curriculum and it is the responsibility
of all team members to implement it in their respective classes.

• Teachers promote the The Floydian Scholar learning habits and the school’s core
values of Reciprocity, Reflection, Resilience, Resourcefulness and Respect in
lessons; this includes ensuring that all students are challenged, creating
opportunities to work independently and collaboratively, and explicitly and
implicitly encouraging the development of students’ habits.

• Teachers focus on responsive teaching, recognising that not every student has the
same needs or barriers; they take time to learn about their students’ and how to
support them, and preempt curricular barriers.

• Teachers adapt teaching where appropriate for students with Special Educational
Needs and Disabilities (SEND), including more able learners.

• Teachers give careful consideration to high quality assessment and feedback which
are key to students’ learning.

• Teachers are encouraged to be innovative in their classroom pedagogy, including
in the use of technology to enhance learning.

• Teachers take advantage of appropriate opportunities to promote and develop
students’ oracy and reading across the curriculum.

• Teachers are consistent in their setting of relevant, appropriate homework which
may be differentiated based on the professional judgement of the teacher and in
meeting the needs of students.

• Teachers regularly report to parents on their child’s progress.
• Teachers deliver examination preparation and instruction on examination

technique, including the conduct of controlled assessments and NEAs.
• Teachers encourage an aspirational learning environment, both inside and

beyond the classroom using virtual environments and platforms.
• Teachers harness technology, the Google suite and other school nominated

platforms to enhance learning.
• Teachers engage in co-curricular opportunities.
• Teachers inheriting new classes must ensure that a structured handover of relevant

information takes place, including historical data, student profiles and Google
Classrooms, to enable a positive student experience when transitioning from one
practitioner to another.

4.0 Assessment, Feedback, Reporting and Marking 

Focus is placed on Assessment for Learning as this is how assessment can best be used 
to enhance student performance. This refers to those activities undertaken by teachers 
and by students, which provide information to be used as feedback to modify the learning 
and teaching activities in which they are engaged. It includes any assessment activity that 
is used to inform future practice and to improve learning; as such, all assessment practice 
should have this as its primary goal - the only exceptions being external examinations 
and school leavers’ reports which may be categorised as Assessment of Learning. 

Each Faculty has an assessment calendar which provides information about the frequency 
and content of assessment throughout the year. The school’s minimum expectation is for 
every class to be assessed at least once each half-term. Feedback should outline 
successes in students’ work and areas for improvement. Regular assessment of students’ 
written work is a key professional skill, is central to classroom practice and has a positive 
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influence on students’ progress. Quality feedback from the teacher, a fellow student or 
completed as a self-assessment exercise, within agreed parameters using appropriate 
criteria, forms an important part in the development of students’ skills and abilities. Timely 
feedback motivates students. It also enables the teacher to identify next steps for learning 
as well as the errors students make, and the difficulties they might experience. Not all 
feedback will be written by the teacher. Feedback can and will also be verbal, electronic 
and self or peer. 

Summative assessments (e.g. trial exams or end of unit tests) are used to evaluate 
student learning at the end of instructional units, by assessing students against a specific 
standard or benchmark. Information from summative assessments can be used 
formatively when students or faculties use it to guide their efforts and activities in 
subsequent courses. Leaders and teachers will implement strategies for ensuring that 
assessments are moderated at suitable points throughout the academic year. 

Formative assessment is a continuous process in the classroom, planned for and 
developed by teachers and their subject teams. A variety of strategies are employed to 
enhance the quality of feedback available to students and teachers to support their 
learning. Some of the strategies that may be employed include: 

(a) For Students

▪ Establishing what they can do, know and understand. Sometimes this may
be students setting targets for themselves or their peers.

▪ Feedback from the teacher may require a response from the student, so
that they know how to improve the next time they complete a similar task.

▪ Students correct mistakes and misconceptions in their own work, assisting
in establishing short and long term targets. This should be part of D.I.R.T
(Directed/Dedicated.Improvement.Reflection.Time) or a similar strategy
where students are given time to reflect and act on the feedback, directed
by the teacher.

▪ Assessment should encourage student motivation and raise self-esteem.
▪ Students should evaluate exemplary pieces of work produced by their

peers or modelled by professionals to critically evaluate the specifics of
successful work, comparing it with their own and refining their own practice
accordingly

▪ Engage in peer and self-assessment with a shared understanding of how
to improve.

▪ Provide individual student targets based on Fisher Family Trust Data as a
benchmark for students as a minimum target grade.

▪ Reporting should be easily understood with the help of an explanation of
levels or grades. Parents will receive Current Working At Grades three
times a year in Year 7, 8, 9, 10, 12 and twice a year in Year 11 and 13.

▪ At KS4 and KS5 provide information about trial examination results after
each session of trial examinations.
At KS4 and KS5 provide individual student targets based on Fisher Family
Trust Data as a benchmark for students as a minimum target grades

▪ At KS3 students will be informed of progress using the SHFGS KS3
assessment criteria. The grades awarded are: O: Outstanding, well above
expected standard; A: Above expected standard; E: Expected standard;
W: Working towards expected standard; B: Below expected standard

▪ At KS3, in Year 7 all students have a minimum target of E. In Year 8 and
9 the target becomes the end of Year CWAG, with a minimum of E.
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▪ At KS4 and KS5 students will be informed of progress using the exam
board grading systems, (1-9 at GCSE and A*-E at KS5)

▪ At all key stages fine grades will be used.
Provide information about attitude to learning at six points in the school
year using the 1, 2, 3, 4 system indicating students’ attitude to learning
and the quality of their homework

(b) For Teachers

▪ Assessment and Marking should inform future learning and teaching.
▪ Data from assessment, including ‘low-stakes’ testing and other forms of

retrieval practice should evaluate progress and inform the planning of
future learning.

▪ Assessment should identify gaps in students’ learning: Diagnosis of issue;
Therapy – teaching to improve identified issues; Testing – to ensure
Therapy has worked (DTT).

▪ Feedback should give students a clear idea of how they are progressing
and how they can improve.

▪ Feedback should be very precise, honing in on a specific thing that
students have misunderstood or got wrong.

▪ Teachers should use questioning, including ‘no hands up’ to check
understanding in the moment and provide immediate verbal feedback.

▪ Assessment should raise opportunities for differentiation in subsequent
lessons and enable a review of the effectiveness of Schemes of Work.

▪ Teachers should use ‘comment-only’ marking when appropriate - research
shows that if marks or grades are used then students will often not read
constructive comments.

▪ Whole-class feedback can be an efficient method for responding to the
most frequent errors and for modelling exemplary practice from peers.

▪ Peer and self assessment can (a) alleviate teachers’ marking burden and
(b) get students to think behind assessment criteria when they mark
someone else’s work – it puts them in the shoes of an examiner that helps
their own learning; done well – this is exemplary practice.

▪ Teachers have a handbook for teaching remotely, created during the
Covid-19 pandemic, which outlines different ways of giving high quality
feedback.

▪ There is a culture of sharing best practice at weekly staff meetings, INSET
and on our ‘Staff Hub’ Google Site.

▪ Not all learning is marked. Marking and assessment should be a balanced
diet of: detailed teacher feedback; self-assessment with the teacher
monitoring the quality; peer-assessment; cursory to recognise the quality
of note taking.

(c) For Parents

▪ Reporting should be easily understood with the help of an explanation of
levels or grades. Parents will receive Current Working At Grades three
times a year in Year 7, 8, 9, 10, 12 and twice a year in Year 11 and 13.

▪ The school will provide information about trial examination results after
each session of trial examinations.

▪ At KS3 students will be informed of progress using the SHFGS KS3
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assessment criteria. O: Outstanding, well above expected standard; A: 
Above expected standard; E: Expected standard; W: Working towards 
expected standard; B: Below expected standard 

▪ At KS3, in Year 7 all students have a minimum target of E. In Year 8 and
9 the target becomes the end of Year CWAG, with a minimum of E.

▪ At KS4 and KS5 students will be informed of progress using the exam
board grading systems, (1-9 at GCSE and A*-E at KS5)

▪ At all key stages fine grades will be used
▪ At KS4 and KS5 provide individual student targets based on Fisher Family

Trust Data as a benchmark for students as a minimum target grade.
▪ The school will provide information about Attitude to Learning at six points

in the school year using the 1, 2, 3, 4 system indicating students’ attitude
to learning and the quality and timeliness (of submission) of their
homework.

N.B. homework is often preparatory for participation in lessons or assessments rather 
than formally, teacher-marked pieces. This can be a surprise for parents who are used 
to a different approach from primary school. For details on how much time students 
should spend on homework at each Key Stage, teachers should refer to the homework 
timetable in the Teaching and Learning Handbook or the Parent and Student Handbook. 

5.0 Policy Monitoring and Evaluation 

The Senior Leadership Team is responsible for promoting quality assurance in learning 
across the school. They will liaise with middle leaders and the LGB as appropriate. 

Routine lesson observations and work sampling (in exercise books and on the Google 
Classroom) are conducted by Subject Leaders, Faculty Leaders, Heads of Year, other TLR 
post-holders and members of the Senior Leadership Team. Lessons are not graded but 
opportunities for praise will be sought and any improvements will be identified. 

Data from Staff performance reviews, peer group reviews, examination performance 
analysis and student / parent questionnaires is reviewed on a regular basis and shared 
with governors: 

● Classroom observation data will be collated in the performance management software
platform ‘Bluesky’ as a means of gauging the quality of learning and teaching across
departments. Reports on observations and learning walks will be presented to SLT at
relevant times during the year.

● Data gleaned from the student questionnaire will be analysed by SLT and taken to
the Governors’ LGB.

● Reports of learning and teaching matters are submitted to the Governors’ LGB
when required.

● Results of these monitoring systems will inform the School Development Plan, as
appropriate each year.
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