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1.0 Opening Statement 
The objective of this policy is to promote equality and to eliminate discrimination 
of any kind at SHFGS.  This policy underpins all other school policies and it applies 

to staff, governors, students, parents/carers and visitors to the school. Our 
purpose is to encourage positive attitudes to gender - including trans people, 

disability, cultural diversity and special needs of any kind. In addition, it is to 
encourage the empowerment of individuals so that they take the opportunities 
available irrespective of their gender, race, reassignment, social background, age, 

disability, religion or belief, pregnancy/maternity or sexuality. 
 

This policy should be read in conjunction with the Admissions Policy, Behaviour for 
Learning Policy and policies on: Anti-Harrassment at Work, Teaching and 
Learning, and Whistleblowing. 

 
 

2.0 Aims and Objectives 
The philosophy of our school values the individuality of all of our students.  We 

are committed to: 
 giving all our students every opportunity to achieve the highest of 

standards.  

 resolving issues related to bullying and harassment of any kind.   
 actively tackling discrimination against those with a disability, racial 

discrimination including discrimination based on religion or belief/ non-
belief, sexual (orientation) harassment and discrimination and  

 promoting equal opportunities and good relations between and amongst all. 

 ensuring that Sir Henry Floyd Grammar School promotes the individuality of 
all our students, irrespective of ethnicity, attainment, age, disability, 

gender, religion, belief/non-belief or background.   
 ensuring that our schools admissions policy is equally open to students of 

all groups. 

 recruitment of a range of staff so that our workforce at all levels reflects 
local, regional and national diversity in terms of age, race, gender, ability, 

faith, ethnicity, social condition, cultural background and sexual orientation. 
 
At present our school has only a small proportion of staff and students who are 

disabled or from minority ethnic backgrounds. 1.7% of our students are on the 
Special Educational Needs register.  However, we are the designated LEA school 
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with disabled access and currently, 15.7% of our students have English as an 

additional language.  5.3% of students qualify for Pupil Premium funding, 
meaning they are materially disadvantaged.  These figures may not reflect 

proportions in the local community as a whole, nonetheless we respect and value, 
the diversity which exists in our wider community.   
 

Legal Context 
This policy draws on the statutory duties and recommendations outlined in the 

following legislation. 
 

 The Equality Act 2010. 
 
 The Race Relations Act (2000) that places a general duty on schools to:  

 
- eliminate racial discrimination; 

- promote equality of opportunity; 
- promote good relations between people of different racial groups. 

 

 The Disability Discrimination Act (2005) that builds on and extends earlier 
disability discrimination legislation, principally the Disability Discrimination Act 

(1995).  It places a duty on schools to actively promote disability equality. 
 

Please refer to Appendix 1 for definitions.  
 

 

3.0 Implementation  
As a school, we have built upon the Every Child Matters agenda from 2003 and 
continue to keep the five overarching aims at the centre of our work so that 
students: 

 
(i) are healthy  

(ii) stay safe  
(iii) enjoy their achievement 
(iv) make a positive contribution  

(v) work towards economic well-being. 
 

We consider faith, ethnicity and culture in our school as well as socio-economic 
factors in our work both inside the classroom at times when it is appropriate to 
promote community cohesion within and beyond the school itself.  

 
We foster strong and positive relationships and continue develop these in our 

school and in the wider community. We value the student voice highly and have a 
school council which has a mandate for taking appropriate planned actions for the 
improvement of school life, including the review of key policies such as this.  

 
Reasonable steps are taken to avoid substantial disadvantage where a provision, 

criterion or practice puts disabled students at a substantial disadvantage. This 
duty is owed to existing students, applicants and, in limited circumstances, to 
former students. For example, if an ex-student asks the school for a reference, it 

would be unlawful for it to be unflattering because of a protected characteristic, or 
because the student at one time brought or supported a discrimination complaint 

against the school. Reasonable steps are taken to avoid substantial disadvantage 
to a disabled student caused by a provision, criterion or practice by the school  
 

The following all work to fulfil the aims of this policy: 
a) The curriculum 

b) Teaching and Learning  
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c) Personal Development and Pastoral Guidance (inc PSHE+ and Life!) 

d) Staff recruitment 
e) Stakeholder Participation and Partnership 

 
Please refer to Appendix 2 ‘Procedural detail’ for greater depth.   

 

 
4.0 Roles and Responsibilities 

 
The Governing Body is responsible for ensuring that: 

- the school complies with all equalities legislation  

- the school’s Equalities and Cohesion Policy is maintained and updated 

regularly 
- identifying a governor responsible for Equalities and Cohesion 
- that procedures and strategies related to the policy are implemented. 

 

The named Governor for Equality and Cohesion is responsible for: 
- monitoring the policy and liaising with the Equality and Cohesion Co-

ordinator 

- keeping up-to-date on current issues and attending relevant training 
- ensuring that all who enter the school are aware of and comply with the 

Equalities and Cohesion Policy 
- ensuring that staff are aware of their responsibilities and are given relevant 

training and support 
- ensuring that students and parents/carers are aware of their responsibilities 
- taking appropriate action in response to incidents and cases of unlawful 

discrimination. 
 

All Staff are expected to: 
- understand and comply with the school’s Equalities and Cohesion Policy 

- deal with incidents that may occur as outlined in the Behaviour for Learning 
Policy 

- incorporate principles of equality, cohesion and diversity into all aspects of 
their work. 

 
Students, Parents/Carers, Governors, Visitors and Contractors are 
expected to: 

- be aware of and comply with the school’s Equalities and Cohesion Policy.  
 

All Parents/Carers are responsible for: 
- their children’s education 
- being aware of, and complying with, the Equalities and Cohesion Scheme 

- positively influencing their children’s expectations about education as well as 
their attitudes and behaviour towards other pupils, staff and senior 

management including the governors  
- understanding the ethos of the school and becoming involved in school life 

(i.e. open events, extended services, informal discussions with staff and 

parent consultation evenings). 
 

 

5.0 Monitoring and Evaluation 
School policies are monitored on a rolling programme.  When policies are 

monitored governors will endeavour to ensure that due regard is given to the 
promotion of equality within each policy. This policy will be formally reviewed 
every three years. The Equality Duties are reviewed twice a year and there are 

new duties per annum. 
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School performance information is compared to national data and Local Authority 
data, to ensure that students are making appropriate progress when compared to 

all schools, and to schools in similar circumstances. Internal data is also reviewed. 
We also consult with staff, parents/carers and students about the impact of our 
policies.  

 
Our evaluation activities enable us to identify any differences in student 

performance. This allows us to take appropriate action to meet the needs of 
specific groups and to set targets in our School Development Plan, in order to 
make the necessary improvements. 

 
Ongoing monitoring of actions and impacts/outcomes will be as follows: 

 
 discussions between SLT member accountable and the Headteacher as 

necessary, but at least once a term 

 
 report to the governors through the Personnel Committee meetings held 

each term. This will include an update on main activities carried out and 
their impacts, planned developments for the next period, briefing for 

governors on changes in government policy or guidance, and matters 
requiring governors’ input or governing body evaluation 

 

 an assigned governor will report back to the governing body annually, 
following a review with the SLT member responsible for community 

cohesion. This will include an assessment against relevant aspects of the 
school’s SEF 

 

 the Headteacher will consider the impact our policies have on the 
attainment of students from different ethnic groups and will collect 

information about students’ performance and progress by ethnicity plus 
examine patterns and trends to inform future planning. 

 

 

6.0 Complaints Procedure 
 
For students: 

Anti-bullying forms exist for anonymous complaints but students follow the usual 
‘disclosure’ procedures by communicating with student surveys,  ‘Buddies’, 
Student Council, Form Tutors, Heads of Year, RAO or SLT as they feel appropriate. 

 
For Staff and Stakeholders – follow the whistleblowing and complaints 

procedures, as appropriate, as detailed in other policies. 

 

 
 

 
 

 
 

 
 

 
 

Appendices: 1 - Definitions and 2 - Procedural detail 
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1. DEFINITIONS  
 

1. ‘The community’ has a number of definitions including the *school 
community, the location around the school and catchment areas from 

where we draw our students, the community of Britain, the cyber-
community and global community. We also work in collaboration with other 

schools in the area and further afield in partnership work. (*Contribution to 
the school community is recognised by our reward system). 
 

2. ‘*Protected characteristics’ for the school’s provisions are known as: 
disability, gender reassignment, pregnancy and maternity, race, religion or 

belief, sex, sexual orientation. 
 

3. ‘Equality’ is the principle of equal treatment for all people irrespective of 

their gender, ethnicity, disability, religious belief, sexual orientation, age, or 
any other recognised area of discrimination. Protection is extended to 

students who are pregnant or undergoing gender reassignment. 
 

4. ‘Diversity’ is the acceptance that we are all different but we are all equal.  

Diversity focuses on valuing and celebrating the strengths in people’s 
differences.  

 
5. ‘Community Cohesion’ means to have common vision and civic pride, 

valued and celebrated diversity, clear rights and responsibilities, equal life 

chances for all and strong relations between different communities. By 
community cohesion, we mean working towards a society in which there is 

a common vision and sense of belonging by all communities; a society in 
which the diversity of people’s backgrounds and circumstances is 
appreciated and valued; a society in which similar life opportunities are 

available to all; and a society in which strong and positive relationships 
exist and continue to be developed in the workplace, in schools and in the 

wider community. 
 

6. ‘Disabled people’ includes disabled children, young people and adults, as 

students, staff, governors, parents and carers, and other members of the 
wider community that might use the school premises for leisure or other 

activities. 
 

7. ‘Disability’ covers a broad spectrum of impairments including: cancer, 

diabetes, epilepsy, HIV, multiple sclerosis, hearing or sight impairments, 
mobility difficulties and people with mental health conditions or learning 

difficulties/disabilities. 
 

8. ‘Minority Ethnic’ refers to all groups that are not recorded under the ‘White 
British’ ethnic group category.  The full list of categories can be found at: 
 
http://www.standards.dfes.gov.uk/ethnicminorities/collecting/763919/811067/ 

 

 

 

 

 

 

Annexe 2. Procedural Detail 
 

http://www.standards.dfes.gov.uk/ethnicminorities/collecting/763919/811067/
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POLICY INTO PRACTICE 
 

The school has implemented the recommendations of The Stephen Lawrence 

Inquiry: MacPherson Report (1999) through revised programmes of study which 
address issues of racism, diversity and equality.  All incidents are recorded and 

reported to the Governing Body and Local Authority by the designated person in 
school. 
 

This policy has been drawn up with the support of students, (through The Student 
Council and/or student senior leaders), teachers, support staff, and members of 

the Personnel Committee of the Governing Body. Information gathered by Bucks 
County Council in its consultation on disability equality (2006) has been included.  
The policy is linked to the School Development Plan whenever appropriate and 

informs sections of the school’s SEF. This makes it possible for the Governing 
Body to monitor the impact of the school's work to promote equality and 

cohesion. 
 
As a school, we have built upon the Every Child Matters agenda from 2003 and 

continue to keep the five overarching aims at the centre of our work so that 
students: 

 
(vi) are healthy  
(vii) stay safe  

(viii) enjoy their achievement 
(ix) make a positive contribution  

(x) work towards economic well being. 
 
We consider faith, ethnicity and culture in our school as well as socio-economic 

factors in our work both inside the classroom at times when it is appropriate to 
promote community cohesion within and beyond the school itself.  

 
We foster strong and positive relationships and continue develop these in our 

school and in the wider community. We value the student voice highly and have a 
school council which has a mandate for taking appropriate planned actions for the 
improvement of school life, including the review of key policies such as this.  

 
Reasonable steps are taken to avoid substantial disadvantage where a provision, 

criterion or practice puts disabled students at a substantial disadvantage. This 
duty is owed to existing students, applicants and, in limited circumstances, to 
former students. For example, if an ex-student asks the school for a reference, it 

would be unlawful for it to be unflattering because of a protected characteristic, or 
because the student at one time brought or supported a discrimination complaint 

against the school. Reasonable steps are taken to avoid substantial disadvantage 
to a disabled student caused by a provision, criterion or practice by the school  
 

 
2 (a) The Curriculum:  

 
 is crucial in tackling key inequalities for students including gender 

stereotyping, preventing bullying and raising attainment  

 each area of the curriculum is planned to incorporate the principles of 
equality and to promote positive attitudes towards equality and diversity 

 students will have opportunities to explore concepts and issues relating to 
identity and equality 
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 all steps are taken to ensure that all students have access to mainstream 

curriculum by taking into account the cultural and lifestyle backgrounds of 
all students, their linguistic needs and their learning styles 

 provides reasonable means for children, young people, their friends and 
families to have meaningful and continuous interaction with people from 
different backgrounds, lifestyles and identities 

 provides opportunities to recognise similarities while appreciating, 
respecting and valuing differences across and between groups 

 challenges perceptions among majority groups about special treatment of 
minority groups. 

 ensure that the PSHE and Citizenship curriculum cover issues of equalities, 

diversity, human rights and inclusion: (i) “PSHE+ promotes wellbeing, 
community cohesion, togetherness and education on future careers” (ii) 

“PSHE+ enables reflection on one’s own values and attitudes and 
exploration of the range of attitudes that may be encountered now and in 
the future” (quotations taken from a power point for staff training 2010) 

 ensure that PSHE+ looks at global sustainability via current affairs and the 
theme of remembrance 

 challenges cultural, geographical or generational boundaries of the 
“community” – local and international 

 utilises food, arts, sports and physical education as a means to foster 
participation, engagement, empowerment and leadership 

 uses Global Diversity Week to celebrate ‘internationality’ through fund 

raising activities (school sports was the nominated ‘charity’ for 2013), 
opportunities to sample foods from different cultures throughout the week 

in the canteen and have  learning experiences linked to diversity across 
subjects and key stages 

 uses opportunities for collaborative leadership activities such as Duke of 

Edinburgh, World Challenge and for the annual Charity Week’s fund-raising 
events.  

 utilises case studies to emphasise successful relations among members of 
different groups, areas, neighbourhoods, nations and countries 

 fosters social bonding (intra-group relations) and social bridging (inter-

group relations) among students, workers, staff, parents, carers and 
families 

 facilitates meaningful and continuous interaction between people from all 
walks of life 

 increases awareness about rights and responsibilities of students, their 

parents and carers as community members, regardless of migratory status 
and/or nationality 

 gives the same opportunities where students conduct work experience. 
Assumptions are not made about what placements boys or girls would be 
interested in, although placements may well be vetted for suitability in 

order to align with a prospective career or to match up with university 
course plans 

 removes barriers to access, participation, progression, attainment and 
achievement 

 emphasises multiple dimensions of equality (opportunities, access, 

treatment, participation and outcome). 
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     2(b) Learning and Teaching: 

 
We aim to provide all our students with the opportunity to succeed, and to 

reach the highest level of personal achievement. To do this, teaching and 
learning will: 

 

 ensure equality of access for all students and prepare them for life in a 
diverse society 

 use materials that reflect diversity within society in terms of age, race, 
gender, ability, faith, ethnicity, social condition, cultural background and 
sexual orientation, without stereotyping 

 develop learning materials and activities that emphasise benefits of having 
diverse communities, neighbourhoods, schools and groups 

 offer support on a needs basis to students who need extra one-to-one time 
via the Personalised Learning Centre or Raising Achievement, student peer 
mentoring and staff mentors 

 provide special catch-up classes for minority groups where required 
 provide opportunities for students to appreciate their own culture and 

celebrate the diversity of other cultures 
 provide opportunities for learners themselves to eliminate prejudice and 

discrimination 
 promote attitudes and values that will challenge discriminatory behaviour 
 strengthen individual and collective skills to deal with change across time 

and space 
 provide opportunities for students to identify shared interests among 

members of different social groups and categories 
 use a range of sensitive teaching strategies when teaching about different 

cultural traditions 

 develop students’ awareness so that they can detect bias and challenge 
discrimination 

 promote and celebrate the contribution of different ethnic groups to the 
subject matter in all subject departments, where appropriate 

 seek to involve all parents in supporting their child’s education 

 provide educational visits and extra-curricular activities that reflect all 
student groupings 

 take account of the performance of all students when planning for future 
learning and setting challenging targets 

 make best use of all available resources to support the learning of all 

groups of students 
 increase achievement of all pupils in English, maths and science across all 

key stages 
 reduce direct, indirect and institutional discrimination 
 reduce group segregation, disproportion and under/over representation. 

 foster social bonding (intra-group relations) and social bridging (inter-group 
relations) among students, workers, staff, parents, carers and families. 

 emphasise interconnectedness and interdependence of society members at 
local, regional, national and global levels 

 facilitate balance between leadership and teamwork among students, staff, 

teachers and governors 
 challenge negative stereotypes and prejudices aboutleadership/membership 

to certain groups in relation to specific persons and groups 
 challenge homophobic attitudes 
 challenge assumptions and expectations about specific lifestyles or 

identities of certain persons and groups 
 canvas the student voice at least once per academic year. 
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2 (c) Personal Development and Pastoral Guidance: 
 

 assemblies are held regularly for all students, in year groups, in school 
sections, in Houses and on a needs basis. A variety of people lead 
assemblies including students across the age groups themselves. They are 

used, for example, to maintain good behaviours, convey vital information 
about school policy, deliver an important message and celebrate success. 

They help in sustaining a positive, corporate school ethos 
 staff take account of disability needs, gender, religious and ethnic 

differences and the experience and needs of particular groups such as 

Gypsy Roma and Traveller, refugee and asylum seeker students 
 all students are encouraged to consider the full range of career 

opportunities available to them with no discriminatory boundaries placed on 
them due to their disability, gender or race as well as their sexual 
orientation or religion/ belief or non belief 

 we remove unlawful distinctions, exclusions, restrictions or preferences that 
have the purpose or effect of limiting equal access to goods, facilities and 

services 
 we attended an inaugural ‘Tackling Homophobic Bullying’ day conference 

sending a vertical cohort of twelve students from Year 9 upwards who have 
organised follow up assemblies to raise awareness across year groups 

 we provide a quiet space for a prayer room at lunchtimes and remind the 

staff about key religious times in the year such as Ramadan  
 all students/staff/parents/carers are given support, as appropriate, when 

they experience discrimination.  We also recognise that the perpetrators of 
discrimination are themselves sometimes victims of their personal 
circumstances and therefore where appropriate remedial work is done to 

ensure that the actions do not occur again 
 positive role models are used throughout the school to ensure that different 

groups of students can see themselves reflected in the school community. 
The school Buddy system is flourishing and senior and Sixth Form students 
work vertically with younger ones on a regular basis, sometimes as one-to-

one mentors 
 all students develop communication, delegation, motivation and supervision 

skills, particularly those who come from vulnerable, excluded or deprived 
backgrounds 

 school uniform and the Sixth Form Dress Code do not discriminate against 

students with a protected characteristic. 
 

 
2 (d) Staff Recruitment and Professional Development: 
 

 all posts are advertised formally and open to the widest pool of applicants 
 all those involved in recruitment and selection are trained and aware of 

what they should do to avoid discrimination and ensure equality good 
practice throughout the recruitment and selection process 

 we do not require job applicants to complete a generic health questionnaire 

as part of the application procedure in compliance with the Health 
Standards Regulations and Section 60 of the Equality Act 

 steps are taken to encourage people from under represented groups to 
apply for positions at all levels of the school  

 access to opportunities for professional development is monitored on 

equality grounds 
 equalities policies and practices are covered in staff induction  

 all supply staff are made aware of equalities policies and practices 
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 we facilitate training for staff, teachers, governors and head teachers on 

community cohesion 
 we reduce direct, indirect and institutional discrimination with regards to 

staff recruitment, training and retention 
 our workforce at all levels reflects local, regional and national diversity in 

terms of age, race, gender, ability, faith, ethnicity, social condition, cultural 

background and sexual orientation. 
 

 
2 (e) Stakeholder Participation and Partnership: 

 

 all parents/carers are encouraged to participate at all levels in the full life of 
the school 

 we will, as a school, establish and strengthen partnerships with other 
schools to share good practice, exchange information and foster multi-
cultural, multi-geographical and multi-generational activities 

 members of the local community join in school activities  
 the school has a role to play in supporting new and settled communities 

 we plan to increase consultation and engagement of community members 
to monitor and evaluate efficiency and fairness of extended services 

 we establish links with community groups and organisations to increase the 
range of activities and services they can offer 

 establish links with community groups and organisations to share good 

practice and grassroots knowledge 
 we aim to increase participation and empowerment of community members 

on all extended services 
 we emphasise equal contribution to society of members from different 

backgrounds with various lifestyles and identities 

 we aim to improve perceptions about efficiency, efficacy and fairness of 
service provision at local level 

 we strive to increase a sense of responsibility and reciprocity between and 
within groups and persons (a fundamental aspect of Floyd Learning Power) 

 we promote understanding and recognition of overlapped and 

interconnected sources of identity for persons and groups 
 we endeavour to increase awareness amongst students, parents, carers 

and families about social services at county, district, parish and 
neighbourhood level 

 we involve community members in activities that reflect similarities across 

heterogeneous groups and differences within homogeneous groups 
 we foster positive relationships between and within groups of pupils, 

workers, staff, parents, carers and families 
 we facilitate meaningful and continuous interaction between and within 

members of different groups 

 we have established and continue to strengthen effective approaches to 
monitor, evaluate, manage and prevent conflict. 

 


